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INTEGRATING EXPEDITIONARY LEARNING PHILOSOPHY
AND PRINCIPLES INTO THE MIDDLE SCHOOL SOCIAL
STUDIES CURRICULUM

By
Paul Andrew George
July 2002

The purpose of this project was to create a handbook of activities for eighth grade
social studies teachers that are based on expeditionary principles, philosophy an
pedagogical practices. A review of the literature focused on the academic and social
implications of integrating expeditionary philosophy and practices into an academic
enviornment. A model learning expedition was provided accompanied by various forms
of assessment strategies and methods.

Table of Contents

Chapter One

Page

Introduction

I

Purpose

3

Scope

3

Limitations

4

Definition of Terms

4

Chapter Two- Review of Related Literature
Origins Of Expeditionary Leaming

7

Components of Expeditionary Leaming

9

Progressive Pedagogical Components of Expeditionary Leaming

11

Assessment

14

Quantitative and Qualitative Research

15

Summary

25

Chapter Three-Procedures
Genesis of the Project

26

Project Development

27

Project Implementation

28

Chapter Four- Project
Framework

29

Short Story Segment

38

Research Segment

44

Play Segment

51

I.

CHAPTER I
BACKGROUND OF THE STUDY

The Curriculum task Force for the National Council of social studies (1998) has
established five generalized goals for Social Studies Education. The first goal suggests
that students develop a sense of civic responsibility and active participation in the
1

community. Second, students should be able to obtain a greater understanding and
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perspective on their own lives and life experiences so that they can see themselves as a
part of the larger human experience. Third, to develop a critical understanding of history,
geography, economics, political and social institutions and values of the United States as
expressed in both their unity and diversity. Fourth, to develop a deep understanding of
other people and the unity and diversity of world history, geography and institutions .
Fifth, to develop students critical thinking skills in order to analyze the human condition
(p.6.). Middle school social studies teachers face a formidable challenge in helping their
students to achieve these standards considering the social, emotional and intellectual
dynamics of a middle school classroom. Students attending the middle school grades are
confronted with social, emotional and intellectual challenges on a daily basis. Contingent
upon how students confront, overcome and/or submit to such challenges often contributes
to their overall well being later in life (Atwell, 1990). Their identity, the world and the
relationship between the two is challenged on a daily basis by their own needs and by
demands of new roles (Atwell, 1990). Emotionally, middle grade level students exhibit
extreme mood swings that result from an internal battle two forces; the need to establish
one's own identity and the need for acceptance among peers(Atwell, 1990). Equally
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formidable is the challenge that teachers face in creating a social studies curriculum that
students find intellectually engaging and relevant. In a study conducted by Shrug (1984),
surveys were distributed to a random sample of sixth and twelfth grade students attending
average sized schools in the Midwest inquiring about importance that each student placed
on Social Studies. The researchers found that of the participants involved in the survey
only seventeen percent thought that social studies was important. The majority of the
participants (85%) indicated that they failed to see how social studies provided them with
't
skills that would influence or benefit their career choices later in life (Shrug, 1884). The
1

primary reason given by students as to their relative apathy toward social studies was that
the instruction and pedagogical practices that they were exposed to were relatively boring
(Shrug, 1984). If middle school social study instructors fail to implement innovative and
progressive pedagogical practices in the classroom they run the risk of failing to provide
the necessary foundations that their students will need to draw upon later in life to be a
productive member of society.
Purpose
This manuscript is intended to serve as a handbook of activities for middle school
educators who are interested in implementing Expeditionary Leaming philosophy and
pedagogical practices into their social studies curriculum. A central premise of this
document is that implementing expeditionary practices and philosophy into the
curriculum will result in a greater amount of student engagement and academic
achievement among students as well as create and academic environment that is
conducive to student's social and emotional betterment. A review of the related literature
and research that supports such a premise will be discussed and a sample expeditionary
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learning project is offered as an illustration of exemplary classroom practice. Student and
facilitator's roles, activities and assessment strategies are described along with their
c01mections to Washington State's Essential academic Leaming Requirements.

This project is intended to be used as a handbook of activities for middle school
soci~l study teachers in Washington state who wish to incorporate Expeditionary
't
Learning principles, philosophy and pedagogical practices into the curriculum. Chapter
two documents a review of the literature relating to Expeditionary Learningand provides
quantitative and qualitative research that pertains to the influence that Expeditionary
practices can have on a student's intellectual, social and emotional development. Chapter
three documents the setting and steps in the development of this project and outlines the
context in which the author plans to implement it. Chapter four presents a guide for
teachers in developing and learning expeditions and includes a model learning
expedition. This curriculum is designed for students at a eighth grade level but can be
easily modified for use with older students.
Limitations
This document is not intended to restructure an entire school system. Rather, it is
intended as a handbook of lessons and activities based on expeditionary philosophy and
practices that middle school social study teachers can use.
Definition of Terms
Cousins, Rogers, Cambell and Farrell (1995) provide the following definitions of
the design principles that embody the philosophy of Expeditionary Learning.
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Primacy of Self-Discovery The idea that people discover their abilities, values and
responsibilities in unfamiliar and unique situations. By placing an individual in such a
situation the individual will draw upon his/her imagination, self-dicipline and
craftsmanship to persevere.
The Having of Wonderful Ideas The idea that instructors should facilitate class so as to
build on their own curiosity about the world by creating learning situations that provide
I

matter to think about, time to experiment with, and time to reflect upon what has been
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.

observed.
The Responsibility for Learning The idea that learning is both a personal, individually
specific process of discover and social activity.
Intimacy and Caring Learning is fostered best in small groups where ther is trust,
sustained caring, and mutual respect among all members of the learning community.
Success and Failure All students must be assured a fair measure of success in learning in
order to nurture confidence and capacity to take risks and rise to increasingly difficult
challenges. It is crucial for students to know how to overcome and prevail against
adversity as well as how to tum disabilities into opportunities.
Diversity and Inclusivity Diversity and inclusivity in all groups dramatically increase the
richness of ideas, creative power, problem solving ability and acceptance of others.
Moreover, students should be encouraged to draw upon, investigate and value other
individuals talents and personal histories and cultures.
Collaboration and Competition Instructors should facilitate class so that individual and
group development may occur. Students should be encouraged to compete not with one
another but against their personal best.

5
The Natural World Individuals should have a direct link and respectful relationship with
the natural world so that it refreshes the human spirit.
Solitude and Reflection The idea that silence and reflection replenishes students' energy
as well as provides them with an avenue to personally construct meaning about a specif
occurrence.
Service and Compassion The idea that students' individual character is shaped acts of
1

consequential service. Inherently student will develop a better understanding about the

't

dynamics of the community in which they live as well as the role they paly in the·
community.

CHAPTER II
REVIEW OF THE LITERATURE

Introduction
The purpose of this project was to create a handbook of activities for eighth grade
social studies teachers who wish to integrate Expeditionary Learning design principles
into their pedagogical practices. The origins of Expeditionary Leaming will be discnssed

I tfollowed by a discussion about the distinguishing features of Expeditionary Leaming that
separate it from other pedagogical practices as well as how such features could contribute
to a student's intellectual, emotional and social development. Qualitative and quantitative
research will be provided to further illustrate the possible benefits of integrating
expeditionary design principles and practices into an academic environment.
Outward Bound USA developed the outline of a ten year plan for an
Urban/Education Initiative in 1990 (Outward Bound USA, 1992). The main focus of the
Urban Education Initiative was to improve the lives of inner city youths by influencing
what happens in Urban schools, in great pmi by changing the experiences that teachers,
students and administrators had in an academic environment. As a result, the Outward
Bound national office and various Outward Bound schools in the United States began to
think about how they could transfer the lessons and benefits so often derived from their
wilderness and adventure-based work to urban settings, with the ultimate goal of having
positive effects on the lives of inner city youth. To support the efforts of the national
office and individuals working in various Outward Bound schools the Dewitt Wallace
readers Digest Fund awarded a 2.6 million dollar grant to Outward Bound USA for a
proposal entitled, "Outward Bound Goes To School and Comes to Cities: An
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Urban/Education Initiative for the 1990's and Beyond"(Outward Bound USA, 1992). The
goals of the initiative were to develop models and strategies of systematic institutional
change beyond individual project sites. It placed an emphasis on challenge, active
learning, cooperation and service among young people.(Outward Bound USA, 1992). As
an outgrowth of the initiative-related work and in pursuit of a model that emphasized
school and community collaboration and service, Outward Bound USA accompanied by
I

other partners applied for several grants to the New American School Design

't

.

Corporation. Consequently, the New American School Design Corporation allocate/ta
five year multi-million dollar grant to Outward Bound USA to create and develop
curriculum, assessment strategies and pedagogical practices that broke away from the
more "traditional" educational practices. It was at this juncture that members working in
the national Outward Bound USA office collaborated with other members working with
Outward bound schools to develop a team that was ultimately responsible for the creation
and development of Expeditionary Leaming.(Outward Bound USA, 1992). The
Expeditionary Leaming Design was developed as a response to the apparent failure of
public educational institutions to engage students in their own quest for learning and their
personal best. In addition, the creators developed the Expeditionary Learning design to
motivate and accelerate the acquisition of skills that students need to deeply appreciate,
understand, and critically analyze specific concepts and/or subject matter.(Outward
Bound USA 1992). In addition to the design principles Expeditionary Learning
incorporates five different components that develop a framework in which students,
teachers, administrators and community members to actively engage and operate within
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so that an individual's endeavors to think critically, understand and appreciate specific
subject matter can be achieved.
One component inherent within the Expeditionary learning design is learning
expeditions. According to Cambell, Liebowitz, Mednick and Rugen, (1995) learning
expeditions are interdisciplinary in nature and use experiential pedagogical practices in
attempt to answer a central question. They include one or more projects and are
characterized by active learning , authentic and student-generated demonstrations of
content knowledge and can last from three weeks to sixth months(AED, 2000). Cousins
and Rogers (1995) indicate that the work that students do within learning expeditions
center on rigorous academic achievement, critical thinking skills and habits as well as
high quality original work. Leaming expeditions place a strong emphasis on using
community resources extensively in order to enhance and support students' learning
experience. In addition, learning expeditions emphasize character development through a
focus on how students work with one another and through community service. According
to Duckworth, (1987) learning expeditions are designed to take students outside the
confines of the classroom to conduct fieldwork, bring experts into the classroom and
engage students in real life studies and allows them to pursue their own curiosities and
engage in in-depth levels of inquiry and research. Such an interdisciplinary, experiential
and project- based approach does not confine a student's academic experience to
predetermined goals an outcomes set by the instructor, but rather allows students to think
creatively and explore ideas in a richer context (Duckworth, 1987).
A second component inherent in Expeditionary Leaming is reflection and
critique. Farrel (2000) indicates the Expeditionary Leaming requires teachers to model a
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culture of reflection, critique, revision and collaboration. Assessing student's work allows
teachers to discover what students know and how they learn as well as provides teachers
insight on how they may improve their pedagogical practices (Farrel, 2000). The third
component in Expeditionary Leaming focuses on school culture and provides various
avenues in which a culture of best effort, high expectations, service and appreciation for
diversity can be fostered. According to Cousins (1990) a culture within a school has a
tremendous impact on learning, teaching and assessment of all students.
Fourth, Expeditionary Leaming requires that annual cycles of reflection, planning
and action take place. School and Expeditionary learning staff review and compare their
progress as well as their student's progress to district, state, national requirements,
gathering and analyzing baseline data and conduct annual reviews of school progress.
According to Cousins and Rodgers (1995) Expeditionary Leaming frames its academic
standards and benchmarks in nine general areas: communication, geographical and
historical understanding, quantitative reasoning, scientific thinking, arts and aesthetics,
fitness, technology, organization and character. Cousins and Rodgers (1995) indicate that
by framing such standards from a broader vantage point reflects the demands of the work
students will be challenged with beyond K-12 more accurately than does setting specific
content, performance and delivery standards for the core disciplines. In addition such a
framework is more conducive to the philosophy and pedagogical practices inherent in
Expeditionary Leaming.
The final component that develops the framework for Expeditionary Leaming
emphasizes school structure. Expeditionary Leaming schools require the reorganization
of time, student groupings and resources to support learning expeditions. (Farrel, 2000)

11

Schedules at Expeditionary Leaming schools require longer class periods and more
flexible blocks of time for project-based learning and fieldwork experiences to take place.
The philosophy, principles and pedagogical practices inherent in the
Expeditionary Learning Design are closely associated with those practices inherent in
Outward Bound. However there are three main principles inherent in the Expeditionary
learning design that distingnishes itself from and makes it more progressive than Outward
bound USA. (Mckierkan, 1990). Expeditionary Learning insists that the pedagogical
practices must encourage students to investigate, value and draw upon their own histories
with those of other communities and cultures (Cousins, 1998). The diversity and
inclusivity that students experience in an out of the classroom allows students to develop
a deeper knowledge, understanding and appreciation for people. Moreover, it will allow
students to build their personal character through debate, challenge and exchange of ideas
from various socio-economic and cultural backgrounds (Delpit, 1994) In addition, the
values of diversity and inclusivity taught in the classroom will help students redress
issues of inequality in their own community and foster a sense of mutual respect for
members in the global community. (Delpit, 1994) Hurwitt (2002) indicates that fostering
a sense of respect for each other's cultural values and belief system is an intrinsic part of
cultural diversity. Failure to address such issues both on a macro and microscopic level
inherently creates and perpetuates ignorance and/or misinformation. Fostering such a
culturally responsive environment has several positive ramifications. According to Gay
(2000) being conscious of and addressing the needs of individuals with diverse ethnic
backgrounds as well as giving those individuals a voice in the classroom will guide
students in understanding that that no single version of the truth is total and permanent.
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Consequently, such a realization is both psychologically and intellectually liberating
(Gay, 2000). It allows the legitimacy of cultural heritages of different ethnic groups that
effect student disposition, attitudes and approaches to learning. Moreover, it builds
bridges of meaningfulness between home and school experiences as well as helping
students to better understand and respect on another's cultural heritage (Gay, 2000).
Furthermore, Bowman (1992) indicates that acknowledging cultural diversity in the
classroom creates a prism of shared meaning with members from various cultural
backgrounds and help them make sense of their own individual experiences in a different
light. In addition, Montgomery (2000) indicates that acknowledging the presence of
culturally diverse students and appreciating their insight and expounding on their ideas
helps all students to find relevant connections among themselves and with subject matter
as well as the the tasks teachers ask them to perform. Finally, creating a classroom
environment that acknowledges and emphasis an appreciation for diversity in the
classroom helps eliminate the absence of continuity and congruence of the child's home
culture and school thereby helping students from culturally diverse backgrounds connect
the unfamiliar setting of school to that of the cultural aspect they are exposed to at home
(Bowman, 1992). With the exception of special populations in dedicated courses,
Outward bound serves a fairly homogeneous group. Consequently, the range of cultural
diversity is small and difficult for Outward Bound to demonstrate in practice (Mckierkan,
1990).
A second principle inherent in Expeditionary Leaming that makes it more
progressive both in philosophy and practice than Outward Bound is its commitment to
providing students the opportunity to engage in activities that are of consequential service
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to others. According to Cousins, (1998) bridging the gap between in and out of school
learning is key for students and may result in positive outcomes on a student's social and
intellectual development. Moreover, the conscious introduction of service into academic
studies can prove to be a powerful motivator for giving young people a reason to learn
(Cousins & Mednick, 1999). Cousins and Mednick (1990) indicate that extending a
student's beyond their personal interests has the salutatory effect of making them more
thoughtful in their dealings with each other. Moreover, a rich body ofresearch and theory
has demonstrated that service, when properly structured, can have a powerful impact on
young people's intellectual growth (McKieran, 1990). Cousins (1998) indicates that the
most powerful kinds ofleaming experiences happen when knowing and doing are bound
together, or when abstract concepts are taught in the context of situations where their
meaning and real world applications are apparent. Although Outward Bound tries to
incorporate a service component into its design, it has difficulty in extending a service
beyond a wilderness experience (McKieran, 1990).
Third, Expeditionary Leaming emphasizes the importance ofleamers having the
opportunity to build on their own curiosity about the world. Students should have as
many opportunities as possible to think about, time to experiment and to make sense out
of what is observed and develop personal meaning from the experience (Duckworth,
1987). According to Bredekamp and Rosegrant, (1992) allowing a child to construct his
or her own knowledge through social and physical environment will intrinsically
motivate the student to explore, experiment and make sense of his or her own experience.
The National Center for Research on Teacher Leaming (2002) indicates that mere
regurgitation of facts and figures without a deep rooted reasoning process behind such
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information is insufficient. However, allowing students to construct their own meaning
and build upon other individuals ideas develop skills that will invariably empower them
to acquire a level of understanding that provides them with the flexibility to respond to
new situations and serves as the foundation for a lifetime of further learning. (NCRTL,
2002). In order to reach these ends, students must have the opportunity to confront
challenging problems and collaborate among their peers about the problem and have time
to wrestle through the multiple facets of the problem.
According to Herman, Aschbacher and Winters (1992) assessment serves as the
needs at all levels of the educational hierarchy; assessment helps educators to set
standards, create instructional pathways, motivate performance, provide diagnostic
feedback and communicate progress to others. Moreover, assessment methods should
provide students with direction in how they might achieve such measures of excellence as
writing powerful essays and explaining solutions to complex quantitative problems
(Herman, Aschbacher and Winters, 1992). A rich approach to assessment involves
reflection, the capacity to distance oneself from one' own work and evaluate the
responses given by other individuals (Duckworth, 1987). According to Kami and Meiko,
(1995) Expeditionary Learning incorporates four levels of assessment:
incidental/observational assessment, on-going assessment, culminating assessment and
external assessment.
Incidental/observational assessment requires instructors to observe their students
in an academic environment and determine what procedural or conceptual help an
individual may require. For example, teachers may ask their students for an explanation
on how they arrived at a certain solution. On-going assessment is intended to help
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students see their own progress and receive feedback on their work from teacher and
other students. Ongoing assessment is different than observational assessment in that
students are actively engaged in the assessment process, the discussion is focused on
specific aspects of the activities and interactions in the classroom, and there is a
discussion of standards. (Kami and Mieko, 1995). Culminating assessments are
opportunities for reexamining and closure that build on learnings acquired through
incidental and ongoing assessments. According to Kami and Meiko (1995) culminating
assessments are used to evaluate student performances and demonstrations that typically
occur at the conclusion of a learning expedition. Cumulative assessment requires the
student as well as teacher to evaluate where they stand with respect to different domains
explored, making connections across disciplines and possibly with contemporary
concerns in local, national and world communities. (Kami and Meiko, 1995).External
assessment consists of student demonstrations and presentations to outside audiences
including members of the community, eternal review committees and panels composed of
community members. According to Kami and Meiko, (1995) presentations made to such
groups allow students to hear a wider discourse of responses and reflect upon the sorts of
questions they raise.
There have several research studies investigating the impact of Expeditionary
Learning pedagogy and practices had on student's academic, social and emotional
growth. The Academy for Educational Development [AED] (2000) conducted a threeyear longitudinal study that evaluated ten Expeditionary Learning demonstration schools
located in five cities. The study sought to determine how Expeditionary Learning was
implemented at participating schools, how schools changed as a result of implementation
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and how students fared in these schools. The AED staff used a combination of
quantitative and qualitative methods to gather and analyze data. Student demographics of
these schools and historical, current and outcome information was collected to describe
the Expeditionary Learning target population and track its progress over time. The AED
team conducting the evaluation used enrolhnent statistics for the 1993/1994 and 19941995 school years which were categorized by ethnicity, gender grade and primary
language. Furthermore, student status information that AED researchers used to develop
their evaluation included mobility and year-end status, school program participation, and
receipts of service. The AED evaluators collected data from reading and math
standardized test and portfolio assessments. AED collected data from two cohorts of
students attending ten Expeditionary Learning demonstration schools located in five
different cities. The first group, cohort A, was comprised of students who were enrolled
in Expeditionary Learning demonstrations schools in the 1993-1994 school year and
identified by the schools as having receives expeditionary instruction during that year. In
addition, students who completed the 1994-1995 school year at the same school and
received two years of expeditionary instruction were included in cohort A. Cohort B was
comprised of students who were enrolled in Expeditionary learning demonstration
schools for the first time in the 1994-1995 academic school year. Overall, 19% of the
total student population being evaluated in the study were students of color, the highest
proportion was 86% and the lowest 4%. Almost half (47%) of the student population was
eligible for free and reduced lunch. Special education populations ranged from a ratio of
one in five students attending class to one in eight. Students who qualified for Chapter
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One services ranged from two-thirds of students to 7%. Four of the ten schools enrolled
students who spoke a language other than English as their primary language.
Students attending Expeditionary Leaming schools showed an increase in their
standardized test scores. The three-year longitudinal analysis of scores from cohort A
illustrated an increase in student test scores in three elementary schools . The scores for
cohort A were documented from fourth to sixth grades. Student test scores increased in
reading in two schools and in mathematics in two schools. In addition, the test scores of
students attending these schools exhibited increases in the percentage of students scoring
in the top two quartiles and decreases occurred in the percentages of students scoring in
the bottom quartile.
The AED team also investigated how Expeditionary Leaming pedagogy and
practices effected student motivation, engagement and school climate. The AED team
conducted a survey of sixth graders and high school students in all participating schools
with these grades in the 1994/1995 academic school year. As a consequence, two-thirds
of all sixth graders and high school students indicated that expeditions helped them learn
to solve problems, collaborate with other people, organize time and increased their
understanding on how school work relates to the real world. In addition, three-fifth of
sixth graders and two-thirds of high school students indicated that working in groups was
of great benefit to them. More specifically, they indicated that learning from other
students and feeling that they had something valuable to offer gave them a greater sense
of confidence. Furthermore, the majority of students attending Expeditionary Learning
schools indicated that they understood the importance of effort in learning. Eighty
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percent of sixth graders and eighty-five percent ofhigh school students felt that how
much they learned in school depended on their own efforts.
In addition to surveys, the AED team conducted several student case-studies to

obtain greater insight about the impact of Expeditionary Leaming had on students. The
AED team selected twenty-nine students from five of the ten participating schools. The
students selected were representative of the ethnic/racial distribution in their school and
half were female. In addition, students that were selected were representative of the
range oflevels of engagement in academic work. Of the 29 students interviewed, the
majority of students indicated that they had progressed in several academic areas and felt
positively about school. Moreover, students from poor and minority backgrounds fared
well in EL schools. According to the case studies, most of these students as well as
parents of these students indicated that they were well served by group work and
cooperation emphasized in EL classrooms and by the attention to social and identity
issues. Furthermore, the case studies indicated that the majority of the parents were very
positive about their child's progress in EL schools. More specifically, parents were very
pleased with the emphasis on cooperation and its hands-on approach to learning. They
indicated that the high levels of engagement in learning that resulted from experiential
practices, collaboration, multiple venues to demonstrate content knowledge and an
emphasis on diversity were the strengths of Expeditionary Learning. Parents were also
positive about the school's emphasis on diversity. The study found that implementing
Expeditionary Leaming practices into the classroom increased student engagement in
learning, bonding with teachers and develop a pervasive sense of school membership.
Moreover, expeditionary practices allowed students to have several opportunities to have
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positive experiences while working in groups with acceptance of diverse points of view
in the classroom, learning to work with different types of people, and increased their
school work ..
Ulichny (2000) conducted and quantitative study examining the effects that
Expeditionary Leaming had on students who had been attending two Expeditionary
Leaming schools located in Boston, Massachusetts and Portland, Maine. Both schools
began working with Expeditionary Leaming in the 1993-1994 academic school year. The
methods used to conduct the study were quantitative in nature, as most of the data was
compiled from state standardized test scores and district-wide writing assessment scores
over a six-year period. The first school Ulichny evaluated was King Middle School
Located in Portland, Maine. King Middle School has a student population of six hundred
students. Seventy percent of the student population is Hispanic, 15% African-American,

C

9% Asian-American, and 6% Caucasian. Twenty-two percent of the student population
was categorized as Limited English Proficient and 15% of the student population was
categorized as having special needs. Prior to Expeditionary Leaming implementation
students enrolled in special education courses were segregated into self-contained
classrooms. The number of ESL students mainstreamed into a regular classroom
environment was 250. The number of students participating in school athletics was 145.
Parent participation and attendance in school events was 65%. However, by the
2000/2001 academic school 98% percent of students enrolled in special education classes
were integrated into the regular classroom. Moreover, the number of ESL students
mainstreamed into the regular classroom environment increased to 325. Furthermore, in
the 2000/2001 school year the number of students participating in school athletics
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increased to 224 students. In the 2000/2001 academic school year parental participation
was recorded at 95%. In addition, student's tests scores on the standardized achievement
tests had increased substantially since implementation of Expeditionary Leaming.
Students in Maine take the Maine Educational Assessment [MEA] test in the fall of each
year. The MEA is a criterion-referenced test based on state's learning standards. The
content areas covered in the test are reading, writing, science, humanities, health and
social studies. The following chart illustrates three -year cumulative average test score of
King middle school students on the MEA. The 1991/92 academic school year reflects
student tests scores prior to Expeditionary Learning implementation and the test scores
seen in the 1995-1998 academic school year reflect student test scores after
Expeditionary Leaming implementation.

Year

Reading

Writing

Health

Science

Social

Math

Humanities

Studies
235

215

295

200

290

260

230

1995/1996 275

210

230

250

230

315

260

1997/1998 295

225

280

275

245

365

265

1991/92

Ulichny indicates that between 1993 and 1998 the number oflower income, Limited
English proficient students at the King Middle School increased from 1% in 1993 to
22% in 1998. Ulichny indicates that the academic gains that low income students and
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Limited English Proficient students attending King Middle School had been achieving
could be attributed to rich language and content experiences that students engage in
during Expeditionary Leaming. (Ulichny, 2000). During the 1998 school year the MEA
was redesigned to measure the state's Leaming results standards and the scoring scale for
the test changed. Scores from 561 to 580 exceeded state standards, scores of 541 to560
met state standards, those from 521-540 partially met state standards and scores from 500
to 520 do not meet state standards. The following graph illustrates how King Middle
school students cumulative average scored on the MEA for the 1999/2000 academic
school year compared to average district and state scores.
1999/2000 Reading

Writing

Math

Science

Social

Humanities Health

King

540

537

530

530

Studies
537

530

539

District

540

535

527

529

530

535

540

State

539

530

525

525

535

535

540

King scored higher than the district and state average in writing math, social studies and
science. It scored the same as the district in reading and slightly below the district
average in the Arts and Humanities and Health.
Ulichny also examined the impact of Expeditionary Leaming has on the Rapheal
Hernandez school located in Boston, Massachusetts. Rapheal Hernandez school has a
total student population of385 students. The racial distribution of the student population
of Hernandez was25% African American, 15% Caucasian and 60 % Hispanic. The
percentage ofbilingual/LEP students averaged about 45%. Ulichny compared Hernandez
students' three-year cumulative average tests scores on the Metropolitan Achievement
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Test [MAT] prior to fully implementing expeditionary practices in the classroom that of
three-year cumulative average of the district. Next, Ulichny examined Hernandez
students' test scores on the MAT in the spring of the 1995 academic school year to that
of the district average. Prior to full implementation of Expeditionary Leaming (19921994), students attending Rapheal Hernandez scored higher than the national average
(50%) on the MAT in grades one through four and grade six in Reading. Students
enrolled in the fifth, seventh and eighth grades at Hernandez scored lower (42%) than the
national average in Reading. The three-year cumulative average score on the MAT for
the Rapheal Hernandez school was five percentage points lower (50 %) than the threeyear cumulative average of the the entire Boston Public School District in Reading.
Students attending Rapheal Hernandez scored above the national average (50 %) on the
MAT and matched the the district average (60%) on the math portion of the MAT in
grades one through four. However, Hernandez sh1dents scored well below (37%) the
district and national average in grades five through eight on Math portion of the test. The
following table displays the cumulative percentile scores for Reading and Math prior to
Expeditionary Learning implementation MAT for grades one through eight comparing
the Rapheal Hernandez school and the District averages.
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School

Reading

Math

Hernandez 1

70

71

District 1

63

69

Hemandez2

55

71

District 2

57

68

Hernandez 3

57

79

District 3

50

63

Hemandez4

53

61

District 4

55

62

Hernandez 5

43

47

District 5

50

63

Hernandez 6

53

43

District 6

49

57

Hernandez 7

36

29

District 7

47

52

Hernandez 8

39

29

District 8

48

50

The first year of whole school Expeditionary Leaming implementation the
Rapheal Hernandez school showed improvement in its MAT scores when compared to
the District. Prior to full Expeditionary Leaming implementation, the Rapheal Hernandez
school only scored higher than the district average in the first three grades for Reading
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and Math. However, by the end the 1994-1995 school academic school year, it outscored
or scored the same as the District average in five out of eight grades in Reading and six
out of eight in Math. The following table displays the percentile scores for Reading and
Math on the 1994-1995 MAT for grades one through eight comparing the Rapheal
Hernandez school and the District averages.

School

Reading

Math

Hernandez 1

64

77

District 1

59

71

Hernandez2

59

75

District 2

54

69

Hernandez 3

54

85

District 3

52

63

Hemandez4

46

66

District 4

55

66

Hernandez 5

47

65

District 5

47

60

Hernandez6

62

74

District 6

48

57

Hernandez?

22

28

District 7

41

39

Hernandez 8

29

26

District 8

39

43
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Implementing Expeditionary philosophy and pedagogical practices into an academic
environment has the potential to enhance students intellectual, academic and social development. In
addition Expeditionary learning distinguishes itself by incorporating its philosophy into progressive
pedagogical practice that allows students to draw together personal experiences, construct personal
meaning and relevance in various content areas and harnesses their natural passion to learn.
Moreover, students immersed in inquiry-based, experiential learning expeditions allows students
different avenues to explore and satisfy their own curiosities as well as develop a greater
understanding and appreciation for diversity on a macro and microscopic level. Qualitative and
quantitative research indicates that expeditionary pedagogical practices can have positive influences
on students academic achievement, social and emotional betterment and serve as an driving force
that bridges the a school and the surrounding community together.

(_

CHAPTER III
PROCEDURES
Genesis of the Project
Whilst serving as an instructor at an Expeditionary Learning demonstration
school the author recognized that many of his colleagues were confused about how the
philosophy and principles inherent in the Expeditionary Learning design translated into
effective practice in their classrooms. In the late nineties this particular school applied for
and received a three-year grant from the Expeditionary Leaming Outward Bound
organization to implement expeditionary practices into the established curriculum. Much
of this early conunitment to Expeditionary Leaming resulted from the necessity to raise
student test scores on standardized and norm-referenced tests as well as help student
achieve the required academic learning requirements dictated by the Office of
Superintendent of Public Instruction in Washington State. The school principal requested
the author to join other teachers within the building to form an Expeditionary Leaming
Curriculum Development team. The team was responsible for developing and aligning
curriculum for various core content areas and that were conducive to expeditionary
philosophy and pedagogical practices. Moreover, the team acted as mentors and provided
support to the staff as they integrated expeditionary practices into their classroom. It
became clear that staff members needed to understand the rationale and implications of
basing their curriculum on the principles and philosophy of Expeditionary learning before
embracing it fully. This illuminated the need to clearly articulate the philosophy,
principles and implications of Expeditionary Learning that is described in chapter two.
The author worked with six teachers across various grade levels and academic disciplines
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for two years and developed several learning expeditions that these teachers implemented
into their classroom. The learning expedition in chapter four resulted from the exchange
of ideas, suggestions and insights the author was exposed to during these two years.
Project Development
A systematic review of the literature relating to the philosophy, components,
principles and pedagogical practices inherent in Expeditionary Learning was conducted
using a variety of databases and Internet search engines. These included ERIC, Psyclnfo
Article First, Sherlock, Google, and Lycos. From this search, a total of thirty related
books, journal articles, web postings and research studies were collected. The information
within theses sources was organized into categories; origins of Expeditionary Learning,
features of Expeditionary learning design, Expeditionary Learning design principles and
qualitative and quantitative research. These four categories generated the major sections
appearing in chapter two.
Several sources were helpful when developing the learning expedition contained
in this document. Most important was the three years of personal experience as
Expeditionary Learning instructor . Also vital was the insight and advice that teachers
and specialists working with Expeditionary Learning schools and institutions provided
me. In addition, qualitative and quantitative research increased the author's understanding
of how the Expeditionary Learning design can influence student's performance on state
and district wide tests as well as their social and emotional development.
Project Implementation
The author hopes to use this document in continued support of teachers who seek
to experience the positive intellectual, academic and social effects that the pedagogical

28
philosophy and practices inherent within the Expeditionary learning design can have in
an academic environment. The author also hopes that teachers beyond his own school
district will use this document as a resource to aid them in developing engaging and
intellectually stimulating curriculum.

CHAPTER IV
A HANDBOOK FOR EIGHTH GRADE SOCIAL STUDIES TEACHERS
WHO WISH TO INTEGRATE EXPEDITIONARY LEARNING
PHILOSOPHY AND PRINCIPLES INTO THEIR PEDAGOGICAL
PRACTICES.
One critical aspect of a learning expedition is organization. There are several
components within a learning expedition that help shape the rramework for the students
and instructor to operate in so that a motivating and academically challenging learning
expedition can develop. A brief overview of the entire learning expedition will be
provided followed by a description of the various components needed to be addressed to
create a quality learning expedition.
Overview
The focus and content of this learning expedition includes an in-depth analysis of the
about racism and prejudice. Such a concept demands an interdisciplinary approach.
Students will be exposed to and be required to use their knowledge in such academic
fields as History, English, Reading, Drama and Art. Moreover, the content and focus of
the project demands that students exercise their critical problem-solving skills and
higher- order thinking skills. The general ideas that students will grapple with throughout
the expedition will focus on the origins of prejudice and racism, the different forms of
prejudice and racism, and how to overcome such socio-political and economic trends.
Students will have the opportunity to use several different modes of inquiry in order to
deepen their understanding of such a concept. In a project focused on social studies
content, the main theme of this project investigates the concepts of racism and prejudice.
More specifically, it is designed to raise student's awareness of racism and prejudice and
their responsibilities as community members to confront and overcome such prejudices.
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The project is divided in three segments, or phases, with each phase building upon the
previous. At the conclusion of each phase students will be required to engage in a
culminating project. The first phase of the project allows students to understand,
synthesize and analyze major trends that perpetuate and sustain community tensions such
as: political stratification's, economic stratification's, cultnral and racial stratification's,
differing religious philosophies and ideologies. After investigating major themes,
different groups conduct research on various time periods that that reflect the themes that
have been discussed. The following is a brieflist of suggested themes students could
investigate and how it reflects a certain theme.
•

Political divisions and prejudice.

•

Assimilation

•

Racial and cultnral prejudices.

•

Economic prejudice

•

Cultural and ethnic prejudice.

•

Racial and social prejudice.

•

Contemporary societal prejudices
The culminating project for this phase of the expedition will require students to create

an authentic stage and manuscript and perform a short play illustrating their knowledge
and understanding of prejudice within a specific time period. There are several
considerations that need to be considered in developing such a culminating project that
the author will address in following pages. After obtaining knowledge of specific
prejudices on a macroscopic level, phase two of the expedition narrows the investigation
down to a microscopic level by investigating existing prejudices in the community in
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which students live. The culminating project for this phase will require students to
develop authentic surveys and/or questionnaires too be distributed to surrounding
community members. Once students collect and analyze the data from the questionnaires
the results will be published in the school newspaper and/or local newspaper. The final
phase of the expedition asks students to reflect upon their existing knowledge about
racism and prejudice and paint a mural that reflects their perception of the various
prejudice they perceive that exists within their own community.
Component One: Topic
The focus and content of this learning expedition includes an in-depth analysis
about racism and prejudice. Both concepts are important for young people to understand
and identify with. A deeper understanding about such concepts will provide the necessary
foundations that students can draw upon later in life when confronted with such issues.
Moreover, it will equip them with the necessary strategies and skills to identify, confront
and overcome racial and/or prejudicial practices that they will witness in society.
Component Two-Guiding Questions
Guiding questions engage students' interests, curiosity and provides them a way
to approach challenging subject matter. Moreover, guiding questions should lead to
subsequent question which will allow students the opportunity use various methods of
inquiry such a as experimentation, collecting and analyze data, and analyzing and
synthesizing various perspectives.(Cambell, 1998).The main guiding question that
students will seek to answer at the conclusion of the learning expedition on the following
pages is , "Why does racism and prejudice exist and what can be done to overcome it?"
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Component Three- Leaming Goals(EALRS)
Leaming Goals and objectives inherent in the learning expedition on the following pages
are designed to meet the Essential Academic Leaming Requirements for Washington
State in the fields of Social Studies, Communication, English and Civics. The following
are four tables indicating the benchmarks this learning expedition are projected to meet in
the specified content fields stated above.

Social Studies
EALR' s/Benchmarks
l.l.2a
l.l.2b

l.l.2c

l.l.2d

2.l.2a
2.l.2b
2.l.2c

3.l.3a
3.l.3b

3.l.3c

Benchmark I: Inquiry and Information Skills
Formulate an essential auestion in the social studies
Identify key words, develop research strategies, distinguish
between primary and secondary documents;locate appropriate
and varied information sources.
Recognize relevant facts and ideas in social studies
documents;evaluate bias of sources and authors;classify
information as fact or opinion.
Create a product that uses social studies content to support
findings;present product in appropriate manner to a meaningful
audience.
Social Studies Benchmark II: Interpersonal and Group
Process Skills
Articulate a particular perspective/value; demonstrate content
knowledge;listen critically and build upon ideas of others.
Participate in delegating rules, planning, making decisions, taking
action in grouo setting.
Identify appropriate people to gain needed information;ask
relevant questions and pose follow-up questions;paraphrase
conversations.
Social Studies Benchmark III: Understand and Apply Critical
Thinkim!: Skills to Make Informed and Reasoned Decisions.
Identify central issues;formulate appropriate questions;identify
multiple perspectives;determine relevant information
Distinguish between fact, opinion, and reasoned argument;clarify
time, point of view and purpose;recognize stereotypes, cliches
and bias;identify message and target audience of narratives and
documents to determine creditability and authenticity
Compare and contrast; suggest alternative solutions to
issues;oredict orobable conseauences;provide evidence to justify
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3.1.3d

Writing
1.1.a
l.lb
I .le
1.ld
1. le
1.lf
I.lg

2.la
2.lb
2.lc

3.la
3.lb
3.lc
3.ld
3.le
3.lf
3.lg

4.la
4.lb
4.lc
4.ld

best solution
Analyze and evaluate the impact of ideas, events and/or people on

Writing Benchmark I: The Student writes Clearly and
Effectively
Develops concept and design
Demonstrates consistency in focus
Demonstrates elaboration through example, details, facts and/or
reasons
Uses effective organizational structure;constructs sequenced
paragraphs using effective transitions
Writes coherent parairraphs
Chooses language that is precise, engaging and well suited for the
topic and audience
APPiies writing conventions
Writing Benchmark II: The Student Writes in a Variety of
Forms For Different Audiences and Purposes
Write in a variety of forms and genres
Writes for a range of purposes such as:to inform, persuade,
entertain or to question
Identify different forms used to cite when writing reports or
technical documents
Writing Benchmark III The Student Understands and Uses
Steps in the Writinl( Process
Uses of variety ofprewriting strategies
Gathers information from a variety of sources
Coordinate ideas and perspectives and takes variables into
account
Confers with others to improve text;evaluates suggestions from
others
Corrects mechanics and grammar
Publishes final work
Selects from a variety of publishing options
Writing Benchmark IV: Student analyzes and evaluates the
effectivness of Written Work
Assess own strengths and need for improvement
Establish and applies own criteria to improve writing
Articulates the qualities that make a piece of writing effective
Offers feedback, with guidance from others, regarding style,
concept and design
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Reading
l.la
l.lb
I.le
l.ld
l.le
l.lf

2.la
2.lb
2.lc

3.la
3.lb
3.lc
3.ld

4.la
4.lb
4.lc

Reading Benchmark I: The Student Uses and Understands
Different Strate!!ies to Read
Uses language structure to understand reading materials
Integrate appropriate reading strategies to adapt to different Types
of text
Analyze text for specific purnose
Read orally and silently with ease
Understand sentence structure, paraITTaphs and chanters
Locate specific information to pursue interests or complete a
project;analyze the validity of electronic information
Reading Benchmark II The Student understands the meaning
of What is Read
Readily identifies and comprehends the main idea and supporting
facts and details
Make, confirm, or revise nredictions and inferences

Thin critically and analyze the author's use oflanguage, style
pumose and perspective
Reading Benchmark III The student Reads Different
materials for a Varietv of Purooses
Read to learn new information
Understand and use materials to investigate a tonic
Read and comprehend a full range of text fluently
Read, discuss and use literature to understand a variety of
perspectives about oneself, others and world issues
Reading Benchmark IV: The Student sets Goals and
evaluates Pro!!ress to Imorove Readin!!
Assesses strengths and need for improvement
Developed shared standards and evaluate reading skills such as
fluency
Develop interests and share reading exoeriences
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Communication
I.la
I.lb
I.le
l.ld
l. le

2.la
2.lb
2.lc
2.ld
2.le

3.la
3.lb
3.lc
3.ld
3.le
3.lf
3.lg

Civics

I.la

4.la

Communication Benchmark I The Student Uses Listening
and Observation Skills to Gain Understandinir
Pay attention and respond appropriately in particular contexts
such as social interactions and receivim!: information
Listen and observe to 2:ain and intemret information
Ask questions to clarify content and meaning in a variety of
contexts and situations
Ask questions to verify judgements and inferences
Construct hypotheses
Communication Benchmark II: The Student Communicates
Clearly and Effectively
Communicate clearly to a range of audiences for a variety of
pumoses
Communicate using different forms of oral presentations such as
reports or drama
Choose content appropriate to own purposes and interests and
needs of an audience
Select and document relevant material from a variety of sources
Organize information with a clear sequencing of ideas and
transitions
Communication Benchmark III: The student Uses
Communication Strategies and Skills to work Effectively with
Others
Uses language to interact effectively and responsibly with others
Identify cultural assumptions and perspectives
Work cooperatively with grouo members
Demonstrate respect for other's opinion by allowing time for a
response
Contribute responsibly to grouo efforts
Choose a position and develop a olan of action
Define challenges and encourage others to action

Civics Benchmark I- Understand and interpret the major
ideas in the Declaration of Independence, The Constitution
and Other Foundational Documents
Explain key democratic ideals of the U.S government and their
application in specific situations
Civics- Benchmark IV: Understand individual Right and
their Annlication in Soecific Situations
Exolain responsibility to the common good might conflict with
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the exercise of individual rights.
Component Four- Content Goals
Content goals refer to the projected concepts, ideas and facts that students will
know and understand as a result of the learning expedition.(Cambell, 1998) The learning
expedition contained in the following pages will require students learn about and
understand the concept of prejudice and racism as well as the various of form of racism
and prejudice. In addition students will understand the political, economic and social
trends that sustain and perpetuate societal inequalities . In addition, students will
understand and be able to apply basic principles of geography and intrapersonal
communication. Students will apply their understanding of such concepts to produce and
perform authentic presentations, construct questionnaires and surveys, compile data and
demonstrate their interpretation such concepts through an authentic visual representation.
Concept Five- Skills and Work Habits
Skill and work habits refer to the skills that students will develop and exhibit
throughout the course of the learning expedition.(Cambell, 1998) The following are the
skills and work habits students are projected to develop as a result of Participating in the
expedition on the following pages

View issues, problems and questions from multiple perspectives.
Justify and defend ideas, answers and solutions.
Draw upon prior knowledge and creatively use prior knowledge in new situations.
Examine relationships between different ideas, people concepts and phenomena .
Make connections and understand cause and effect relationshiPs.
Ask probing questions and follow the trail of inquiry as each auestion leads to another.
Conduct research using multiple kinds of sources to create strong written and oral work.
Conduct research that challenges students to analyze, synthesize, interpret and apply
information.
Demonstrate compassion, caring and service to others.
Collaborate and cooperate with others, give and receive constructive feedback.
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Demonstrate their knowledge throucll various forms of multinle intelligences.
Take risks, pursue high standards of academic excellence and reflect upon one's progress
and understanding.
Resolve conflict constructively.
Discriminate between ideas.
Assess value of theories.
Identify patterns.

Component Six- Assessment
Assessment will be an on-going and embedded process throughout the learning
expedition. Students will know the standards and criteria for important projects and tasks
before they begin various phases throughout the expedition. Assessment activities such as
guided self-assessment, teacher conferences, journals, group/peer critiques, essays,
rubrics, portfolios and tests will be used. Each student will play an active role in
developing criteria to meet specific standards.

Purpose: Students will develop a better understanding and appreciation about people
from diverse background. In addition, students will understand that there are no
universal truths. Moreover, students will better understand how confining oneself to one
perspective can develop and perpetuate stereotypes, biases and prejudice. This segment
will require the instructor and students to make arrangements with various institutions, art
museums and acting guilds to conduct fieldwork. Moreover, it will require students and
instructors to make arrangements with elementary schools.
EL Design Components: Collaboration and Competition, Diversity and Inclusivity,
Having of Wonderful Ideas, Primacy of Self-Discovery, Solitude and Reflection, Service
and Compassion, The Responsibility for Leaming, Success and Failure, Solitude and
Reflection.
Guiding Question: Why is important to understand and appreciate another individual's
perspective?
Service: Tutoring Students in Reading at a Elementary School;Publishing books in
school and community library.
Procedures/Activities:
1. Distribute the necessary reading about different culture accounts focusing on
ceremomes.
2. Once groups indicate they are all finished, Indicate that each group should elect one
spokesperson to represent them while debriefing.
3. Debrief with student. Write the fact and remaining questions that group members
have on poster board in front of the classroom.
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4. Discuss the chart and follow up by proposing the following questions for groups to
consider:
Why is it important to read both perspectives of the cultural account that was taking
Place in the story?
Do the accounts tell very much about the culture of the participants?
If the writer added more information to the account, would it be more accurate?
Do the accounts tell very much about the Narrator?
5. Debrief with students.
6. Distribute multiple copies of multicultural short stories/fairy tales to each group. Each
story should have a clear or strong theme in the story.
7. Instruct students to respond to record the following literary components in their
journal:
Theme
Protagonist
Antagonist
Characters
Conflict
Resolution
8. Debrief with students about the story they read.
9. Pose the questions, "why do you think short stories were written in the first place?"
10. Allow students to provide possible answers or solutions.
11. Instruct students that they must write two short stories that involves two distinct
cultures. One story must be written from the perspective of a character from one
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culture while the second Story must be written from the perspective of the character
hailing from a different culture. Both stories must contain the literary components
listed above.
12. Remind students to incorporate all the literary components listed above and use their
student-generated writing mbrics as a guide.
13. Students will write three drafts. For each draft have students exchange their story with
another group For peer evaluation and revision. For example:
a)Pre-write: Students brain storm as many ideas as possibly can about
b) First Draft: Peer revision focuses on the organization of the paper. Peer critiques
and comments should consist of the following: three praises about the organization,
three questions about the organization of the paper, and three suggestions about how to
improve the stmcture of the paper.
c)Second Draft: Peer revision focuses on the content of the paper. Peer critiques and
comments should consist of the following.: Three praises, questions and suggestions
about the content of the paper.
d)Third Draft: Peer revision focuses on the on the mechanics of the paper. Peer critiques
and comments should consist of the following: Three praises, questions and suggestions
about the content of the paper.
16. Upon completion of final draft instruct students that they now must develop
illustrations to accompany their story. They will complete the illustration portion in phase
two. Phase two will require the instructor to make arrangements with a variety of cultural
museums and galleries local museum students to visit so that they may have a model of
what makes an effective illustration as well as gin better insight and understanding about
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how different cultures use different visual representations to express their ideas.
Moreover, the instructor needs to make contact with a local artist in the community and
invite him/her into the classroom to assist students in their own art work.
17. Distribute variety of copies of cartoon illustrations
18. Brainstorm common characteristics of what makes the illustration effective illustration
19. Allow students to go to the school library and find book and internet resources about
20. Instruct student to analyze, synthesize and evaluate their finding. Inquire whether their
investigation was useful?
21. What did they find out they had no prior knowledge of. What were some common
characteristics that they saw regardless of the genre and examples of art they found.
22. Develop student-generated rubric identify the criteria that they feel makes an exemplary
illustration.
23. Remind students that one key component in all rubrics must be that illustrations
accurately reflect cultural norms, values, ideologies etc.
24. Conduct fieldwork at various culh1ral museums and art galleries.
25. Have students write journal entries reflecting their experience.
26. Invite a local artist or the school art teacher into the classroom to discuss and model basic
principles of art and perform guided practice sessions with students.
27. Allow local artist to work with individual groups to produce quality illustrations.
28. students must submit multiple drafts of art work and submit it to professional volunteer
and teacher for approval.
29. Instruct students that once they've completed the project, the must get it bound and the
cover page laminated.
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30. Indicate to students where the proper materials needed to get the book their books bound.
31. Once students have a final copy of the book botmd, they must submit the book to the
school librarian for publication into the school library.
32. Indicate that only when the school librarian returns an approval form accepting the
submission .
33. Indicate that group's individual stories will evaluated on student generated
checklist/rubric.
34. In addition, instruct students to complete group, individual and EL reflection sheet.
35. Next make arrangement with local elementary teachers and establish a time in which
students can visit classrooms and read their story in front of elementary students.
36. Once arrangements have been made, instruct student that they are to read their short story
to a minimum of three elementary classroom varying in grade level and conduct a
lesson/activity for the class to participate in that relates to their story.
3 7. Brainstorm with students about possible topics and ideas they could use as a lesson plan.
38. Indicate that students should consider the following in constructing a lesson plan: , goals,
objectives, amount of time it will take, what the kids will be doing, what the instructors
will be doing and how they know the students understood what the instructors were
trying to teach.
39. Allow students to collaborate in their groups to develop a lesson plan.
40. Instruct students that once they have develop a lesson plan they must submit it to the
teacher for additional comments and ideas.
41. Allow students to go to elementary school and read their stories as well as conduct
activities and lesson plans.
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42. Upon returning from the fieldwork experience, debrief with student.
43. Instruct students to reflect on their experience in their portfolio's and journals.

Purpose: The purpose of the segment in the learning expedition is to allow students to
develop a greater understanding and appreciation of diversity by conducting an indepth
analysis of a culture. Moreover, students will gain a better insight and lmderstanding
about how cultural tensions biases and stereotypes developed and sustained within the
context of various social, economic, and political conditions. This segment will require
the instructor and students to make arrangements with various institutions, art museums
and acting guilds to conduct fieldwork. Moreover, it will require the students to have
accessibility to technology.

EL Design Components: Collaboration and Competition, Diversity and Inclusivity,
Having of Wonderful Ideas, Primacy of Self-Discovery, Solitude and Reflection, Service
and Compassion, The Responsibility for Leaming, Success and Failure.

Possible Guiding Questions: What is culture? How do cultural conflict develop and
sustain stereotypes and biases?

Possible Service Component: Publication of research paper on Website
Procedures and Activities: This segment of the learning expedition will take
approximately four weeks to complete and will have two distinct phases involved. The
first phase will require students to conduct fieldwork at various cultural museums to
collect information about one specific culture. The second phase will require students to
publish their work on the a website
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1. Instruct students to brainstorm some ideas about the following questions: What is

history? How is history recorded? Whose history is correct? Is history that is written
in your textbook correct?
2. Inquire for student's opinion about how societies are formed and then put student
suggestions on overhead.
3. Debrief with students about various societal structures and then play the American
Visions,The Promised Land.
4. At the conclusion of the video discuss the perspectives of people who populated the
N. American continent. Instruct students to address the following questions in their
journals.
What was the structure of the indigenous societies living in N. America before the arrival
of the Europeans?
Why did Europeans migrate to the N. American continent from their homelands?
How were their experiences in their homelands reflected in the development of

"America"
Discuss the role of other immigrants(non-European) in North America.
How are the their experiences reflected in today's society?
5. Debrief with students by writing their responses on butcher paper in front of the room
and then categorize their comments under headings that comprise the basic aspects of
culture,i.e: food, clothing, shelter, customs, traditions, religion, communication,
transportation, beliefs and architecture.
6. Indicate to students that in their groups they are to develop a research paper about a
certain culture.
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7. Brainstorm with students the topics and components that would be needed to develop
an exemplary research report on a culture. i.e: The report should include all the
elements of culture, their geographic location, migration and settlement patterns on
the North American continent, how such a cultural group has been targeted by
economic, social, economic, political biases and stereotypes.
8. Brainstorm with students on butcher paper at front of the room.
9. Create student generated checklist for research paper
10. Allow students to explore school library and use the internet to gain a rudimentary
idea about various existing cultures.
11. As students return, brainstorm with students about the various cultures they found and
post suggestions on tagboard in front of room Instruct students to collaborate with
one another and select a culture that they're most interested in exploring . Indicate
that the following two days will be conducted in the field.
12. The next two days in this segment of the expedition will require students to go into
the field to collect information. The instructor should make preparations well in
advance to secure transportation, and distribute permission slips and secure
emergency cards. It is the instructor's responsibility to allow students enough time to
establish contact with various institutions to responsibility times and dates in which
the class can attend various institutions to gather data. The first day will focus on
going to major libraries within the community. The second day will be reserved to
visit several cultural museums in Washington State.
13. Before going on this fieldwork experience, brainstorm with students the various
types of resources they could rely on or use to gain information that will result in an
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exemplary research report. Once students suggestions have completed their
suggestions, and it has been posted in the front of the room distribute the Resource
Inventory List.(see appendcies)
14. Instruct students that as they survey resources in various fieldwork sites they must
record the more useful resources and which they intend to use. (See appendices)
15. In addition, instruct students that they must obtain as many examples of items that
reflect various aspects of culture as possible while conducting fieldwork.
16. Conduct fieldwork experience
17. After returning from their fieldwork experience instruct students that it's time to sort
through their information that they had gathered.
18. Instruct individuals to return to their groups and analyze the data they collected by
using the following questions as a guide:
Does our group have factual information
Is there information which doesn't apply
Is there any superflous information? (Etc)
19. Allow students to work in their groups, anylizing, categorizing and labeling their
information.
20. Debrief with students and indicate that they will be expected to develop a studentgenerated rubric with criteria that reflects a quality research paper.
21. Writing rubric the following day so that they have the criteria to write an effective
paper.
22. Pose the question to students what is the criteria that would make up an exemplary
research paper.
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23. Brainstorm with students about the various components of research paper and place
them on butcher paper at front of the room.
24. Rotate around room and put suggestions into categories.
25. Rotate around room and eliminate suggestions that don't seem to fit.

26. All suggestions that are eliminated must have a majority of and justification as to why
the suggestion doesn't fit.
27. Continue process until all suggestions are categorized.(see appendices)
28. Set a timeline on when the first, second , third and final drafts will be due.

For each

draft, have students collaborate with one another. Instruct students to base their
critiques on the rubric labeled above.
29. Once the final draft of the paper has been completed, allow students to present their
findings in an oral presentation.
30. Allow students to critique oral presentations based on a sh1dent-generated rubric.

31. At the conclusion of all oral presentations, instruct students to reflect on their
experience using peer reflection sheet.
Phase Two: Publishing
This phase of the expedition will require taking students out on a fieldwork experience
involving a technical aspect. Prior to creating a template with students to publish their
work on the internet, make necessary arrangements with a technological institution such
as Microsoft or other institutions that can provide insight about the fundamental aspects
of technology and the process in which students must undergo to publish a work on the a
website.
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1. Distribute permission slips to students and instruct them to have their parent sign it in

order for them to publish written work on line.
2. Instruct student to brainstorm in their groups about various facts about what each group
has learned throughout the course of their research project.
3. Debrief with students.
4. instruct students that they are to analyze their ideas and then make at least twenty factual
statements about their ideas on paper.
5. Next, indicate that students must transform their factual statement into a question and
continue to develop at least four multiple choice answers to the question.
6. Have each group write tips for finding the correct answer if a person guesses the wrong
choice initially.
7. Have each group find illustrations that reflect each of their questions.
8. Examples of this format can be seen on the following web pages:

Emu Quiz
http://www.siec.k12.in.us/'west/proj/emu/emuguiz.htm

Hedgehogs
http://www.siec.kl2.in.us/'west/proj/hedge/hedgeguiz.htm

Flagguiz
http://www.siec.k12.in.us/'west/proj/mail/guiz/index.htrn
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9. Brainstorm with students about the elements that need to be included when creating a
template
For example: Background or color image, text and hyperlink colors, headings and
navigational buttons.
10. In addition, brainstorm with students and construct a rubric that would reflect on effective
website as a whole.
11. Instruct students to collaborate and develop appropriate animation that represents their
project.
12. Once students have completed their template, have them log onto the following website
and follow the necessary steps to publish their work on-line:
http:///www.mcps.org/admin/aup-6-12.html
13. Once all the groups have completed the publishing process have each group peer evaluate
each groups website.(see appendicies)

;

\

Purpose: The purpose of the segment in the learning expedition is to allow students to
develop a better insight and understanding about how cultural tensions biases and
stereotypes developed and sustained within the context of various social, economic, and
political conditions. Moreover, students will understand that people can reflect the social,
emotional, political, economic ideologies and perspectives that are within their culture of
their culture through various forms of communication. This segment of the expedition
will require extensive fieldwork, student/teacher contacts and with community members
as well as will require expert intervention and expertise.

EL Design Components: Collaboration and Competition, Diversity and Inclusivity,
Having ofWonderful Ideas, Primacy of Self-Discovery, Solitude and Reflection, Service
and Compassion, The Responsibility for Leaming, Success and Failure.

Possible Service: Performance of Play
Activities and Procedures

1. Instruct students to go the library and obtain various plays and/or scripts from various

genres. Indicate that students should find at least four different genres of plays
2. Allow students to conduct research in library.
3. Upon returning from the library instruct students that they must, in a group, read at least
two of the manuscripts and identify major socio-political, economic, racial ethnic
tensions etc.
4. Instruct students that their task as a group is to produce some sort of presentation that
illustrates what the play were about and reflects a strong theme.
5. Brainstorm with students about the characteristics that make a quality presentation,

(

regardless of the form in which they choose to use.
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6. Instruct students to create a rubric that is conducive to their own presentation. Once the
final criteria has been established and multiple drafts have been written, students must
submit their rubric to the teacher for approval signature. After obtaining teacher approval,
instruct students to make multiple copies of their rubric.
7. Allow students to work for two days in developing their project.
8. prior to each group's presentation, instruct students to Allow students to distribute their
rubric to the other classmates. Indicate that each group presentation evaluated and graded
upon the criteria that was developed in student-generated rubric.
9. Allow students to present their findings to the group.
I 0. Instruct students to complete peer evaluation, self evaluation and group evaluation forms
at the conclusion of the presentation session.
11. Indicate to students they have a rudimentary idea about the time, place era in which the
play was written pose the question, "Why do you think the author wrote this play, What
message did he try to communicate?"
12. Indicate to students that each group must produce an biography of the author of at least
two of the manuscripts they found at the library.
13. Brainstorm with students various methods in which a biography can be portrayed, ie:
documentary, written report, power point presentation, poem, taking on the persona of the
individual, television program etc.
14. Indicate that the biography must contain the following: a complete representation of the
authors life, the authors beliefs and values, the societal conditions in which that existed in
which the play, the social, economic and political statement that he tried to make through
his writing and why this person was significant.
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15. Play a video from the A&E biography collection for students so that they may have a
model.
16. Instruct students that their objective is to record at least ten facts for two twenty-minute
time segments throughout watching the video.
17. After the completion of the video debrief with shidents by placing students factual
information on construction paper in the front of the room.
18. Through discussion, categorize information accordingly.
19. Instruct students that they must develop a plan of action and student-generated rubric for
their presentation idea and submit it for approval before beginning the actual work.
Remind students that they must make several copies of their mbric so that they can be
distributed to audience members and be evaluated accordingly.
20. Allow students to conduct research and plan presentation for the next two weeks.
21. At the conclusion of the allotted time, instmct student groups to write invitations to
various classes within the school to attend presentations. Indicate students should
consider the who, what, when, where and why aspects within their invitations.
22. Brainstorm with students about the necessary aspects until all can agree upon a time,
date, place, and explanation for their presentation.
23. Allow students to develop and distribute their invitations over the next two three days.
Some groups may want to use the computer, so make necessary arrangements in advance.
24. Allow students to present in front of an authentic audience.
25. Instruct students to collect all evaluations from audience members after their
presentation.
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26. Continue process until everyone has completed presentation and collected audience
evaluation forms.
27. Instruct students to fill out necessary reflection sheets the following day.
28. Now that students have been exposed to manuscripts, it is time for them to write their
own.
29. Instruct students that they are to produce a play that reflects racial or stereotypical biases
between two cultures. The entire presentation must include an authentic manuscript,
stage, and costumes.
30. Brainstorm with students about possible topics on board and the literary components that
must be incorporated into their manuscript. i.e: setting, plot, characters, acts, scenes,
conflict, resolution etc.
31. Allow students work collectively to produce a plan of action for the following two days
On the plan of action worksheet.
32. After submission and approval of plan of action worksheet, allow students to work on
manuscript. Each manuscript will go three peer revision stages.
Stage One, Draft One: Peer critique focuses on the structure of the manuscript.
Evaluators are required to make three suggestions, compliments and questions regarding
the structure of the manuscript.
Stage Two, Draft Two: Peer critique focuses on the content of the manuscript. Evaluators
are required to make three suggestions, three questions and three compliments about the
structure of the paper.
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Stage Three, Draft Three: Peer critique focuses on the mechanics of the paper. Peer
evaluators make three suggestions, questions and praises about the manuscript they are
revising.
33. Once the manuscript has gone through the three revision sessions, indicate that
students should submit it to the teacher for final approval.

Phase Two- Developing an Authentic Stage

1. Instruct students to brainstorm a list of materials they will need to construct their stage.
2. Indicate to students that they must make the appropriate contacts and arrangements to
price the items they recorded in their material list.
3. Distribute telephone books and allow students to find businesses that may have the items
requested. Allow students to use telephone in classroom to obtain an accurate for each
item.
4. Instruct students to submit a revised and final item list to the teacher with estimated cost
for items and wait for approval from teacher.
5. Once approved, allocate the money requested by each group to purchase materials. Then,
take students into the field where students can explore various community resources in
which they can obtain desired materials.
6. Upon returning, distribute blue print paper to each group.
7. A guest lecturer, preferably the shop teacher, or perhaps a professional from the
community, will discuss the principles of architecture. Instruct students to take notes and
write out any remaining questions they may have about architecture.
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8. Instrnct students that they must draw a blue print outline of their proposed stage. The blue
print must drawn to scale with accurate measurements.
9. Allow students to work with professional in their groups to produce an accurate blue prin.
10. Instrnct students to submit their final draft to the architect(professional) and teacher for
approval.
11. Once group have had approval, provide students with clay. Instrnct students that they
must make a representation out of clay about what their stage will look like.
Accompanying the clay representation will be a written summary explaining the various
components of the model.
12. Allow students to work collaboratively until clay representation is complete. Once
completed, instrnct students to submit representation for final approval.
13. Instrnct students to generate a rnbric that incorporates criteria that reflects an
exemplary/stage as well as a plan of action for the stage design and submit both for
approval from teacher.
14. Once groups have received approval, allow students to work collaboratively to produce
authentic stage.
15. Once all stage design have been completed, have students peer evaluate stages, blue
prints and clay model based on student generated rnbrics.
16. Introduce the idea of setting (time and place through) a variety of video clips and a
variety of genres. (Science Fiction, Mystery, Fantasy, Horror, Non-Fiction etc)
17. Instrnct students to write down in their j oumals their observations about what they see in
the setting in each clip. For example, prompt them to focus on the images they see, the
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objects in the background, the use oflight and dark, the various people surrounding the
main scene, and scene changes.
18. Pose the Question to students, "in your opinion, what are some common characteristics
that seem to make an effective regardless of the genre.
19. Brainstorm with students.
20. Rotate around room and develop student
21. Provide examples from various Video clips that contain characteristics of exemplary
models of acting. Although important to provide example from different genres and
cultures.
22. Provide non-examples of effective acting. This can be in form of a bloopers tape or other
video clips where the actors and actresses mess up. Another suggestion is to provide
contrasting video clips that illustrate opposite genres. For example compare a non-fiction
to that of a fictional or clip to a video clip.
23. Pose the wuestion to students, "in your opinion, what are some common characteristics
that seem to exist in in each of the video clips that illustrate a quality performance by and
actor and a poor performance by and actor?
24. Brainstorm with students.
25. Create student generated rurbric about the qualities of an excellent performance.
26. Instruct students that the following day they will attending a high school/local paly so
that they will have a of what an actual performance looks like.
27. Make arrangements for students to attend either a high school or professional
performance. Usually theatres and or/high schools will give discounts for group rates. A
couple important issues the instructor should consider before implementing this activity
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are developing and distributing permission slips for all students who paln to participate in
the feildwork experience and arranging transportation. Permission slips should indicate
specific information such as what, when, where, who, how etc. and distributed at least
two weeks before actually going on the hip. Arranging transportation can be problematic.
Try to arrange for a bus at least two weeks prior to actually going on the field work
expenence.
28. Before leaving to the play, make sure that the instructor has all permission slips and
emergency cards from students.
29. Instruct student that as they are seated in the audience, they are to rate the play according
to their rubric.(see appendicies)
30. Indicate that if they see or experince during the play that they don't have on their rurbric,
make a note on the rubric or in their journals
31. Debrief the play as a group. Prompt responses by asking questions such as:
-Using your criteria, how did you rate the production?
-Was there any characteristics you noticed in the production that didn't match your criteri
-What do you think the theme of the play was? Why?
32. Debrief with shidents and have students indicate whether the original rubric should be
revised or not. Indicate a professional from a local acting theatre or a highschool drama
teacher will be working with them for the next couple days as they rehearse.
33. Allow students to rehearse play with the assistance of expert intervention for the
following three days.
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34. At the conclusion of each rehearsal session, indicate that students should reflect in their
journals about the process. Moreover, indicate that the members of the class watching the
rehearsal needs to provide feedback to group rehearsal.

Phase III: The Performance
Instruct students that they must write and distribute formal inventations to community
members to attend the play.
1. Brainstorm with students about the characteristics that make an attractive written
invitation.
2. Distribute various cards to groups so as to provide a model of what a quality invitation
may look like.
3. Inquire to students about what characteristics and features stand out on the model
invitations and put student suggestions on tag board in front of the room.
4. Create student-generated rubric for exemplary invitation card.
5. Collaborate as a group to designate a specific, time, place and purpose for the
presentation.
6. Once class agrees upon said aspects allow students to create multiple copies of
invitations. Some groups may want to use the computer, if this is the case make necessary
arrangements.
7. Allow students to complete and distribute cards for two three days.
8. Present play in front of audience on the designated date, location and time agreed upon.
9. At the conclusion of the of each presentation, have students evaluate performance
according to criteria established in student -generated rubric.
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10. In addition, instruct students presentation, instruct students to reflect upon the entire
experience in their journal. In addition, instruct students to reflect on the entire
experience in their journals as well as a self evaluation sheet, EL evaluation Sheet and
peer Evaluation Sheet. (See appendicies)

Purpose: The purpose of this segment is to deepen students understanding about how
various social, economic, and political trends shaped the character of their own
community.

EL Design Principles: Collaboration and Competition, Diversity and Inclusivity, Having
of Wonderful Ideas, Primacy of Self-Discovery, Solitude and Reflection, Service and
Compassion, The Responsibilty for Learning, Success and Failure, Solitude and
Reflection.

Possible Guiding Question: How do you think various social, political and economic
trends shaped the character of the community that we live in?
Possible Service: Painting a Mural, Publication in Newspaper.

Possible Service: Mural

1. After researching and examining a culture which has been oppressed or discriminated

against, instruct students it's time to investigate the steps that members of said
cultural group had successfully or unsuccessfully undertook to achieve equity in
society.
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2. Ask students what inequities do they see within the school. Inquire how it makes
them feel?
3. Further the discussion by asking the students to generate a list of rules they feel are
unfair.
4. Debrief with students.
5. Instruct students that they are to conduct an informal survey about inequity and rules
within the school. Each group is required to poll at least two classes from each grade
level respectively.
6. Once students receive the results, post it on tagboard in front of the room.
7. Distribute student handbooks that reflect school policy, guidelines and rules.
8. Instruct students to compare and contrast student generated rules and guidelines to
that of the school rules and guidelines and note any descrepencies.
9. Ask students what is the process in which we could some of the rules amended.
10. Instruct students that their next task is to identify the main governing rules in which
the culture they conducted their research report on was governed by.
11. Instruct students that their research should include the following components:
12. The rules and guidelines of the culture.
13. The consequences of breaking such rules and guidelines.
14. The culture's justice system and/or process.
15. allow students to conduct research at local community resources and cultural heritage
museums
16. Once students have completed gathering and analyzing data, have students develop an
authentic demonstration that reflects the individual cultures justice system.
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17. Each group creates student generated rubrics that contain exemplary that reflects an
exemplary demonstration.
18. Allow students to work collaboratively on demonstration for three days.
19. Allow students to present demonstrations for three days and indicate that they will be
graded on student-generated rubrics.
20. After students have completed demonstrations, instruct one student from each group
to write the guidelines and mies of their culture on tag board at the front of the
classroom.
21. With students, group similarities and differences of rules and guidelines as a class.
22. Instruct students to write a compare and contrast paper focusing on the similarities
and differences between the justice system of two cultural groups.
23. Create student-generated writing rubric for with students.
24. Allow students to write compare and contrast paper in multiple drafts.
25. Once completed, pose the question to students: Which system of justice is the best?
26. Instruct students that individuals within each group is to collaborate wit one another
and select a system of justice.
27. Instruct students to respond to the following questions:
28. Why do feel as though your system of justice is the best?
29. If your culture's justice system was the only one used, how would it impact other
cultures socially, emotionally, economically, etc.
30. Have students generate a factual sheet that they could use rely on for a panel
discussion.
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31. Instruct each group that they will provide a persuasive argument to their class as why
their system of justice is the best.

32. The instructor should be the proctor/mediator in this situation. Begin by asking the
panel presenting their findings.
33. Indicate that students will be conducting fieldwork in their own community. They
will be required to go visit the community archive center and obtain demographic
information about the city in which they live. Moreover, they are to compile, analyze
and construct a graph that demonstrates the demographic stratifications that exist
within the community, develop a pictorial history book of the town , conduct
biographical interview of a person who has an individual story about how they
arrived in the community.
34. Distribute sketch paper to each individual in various groups and instruct students to
sketch a model of the community in which they live. (various landmarks, streets,
popular hang-out sights etc.)
35. Instmct students to offer their opinion about where the safer places in the community
are and where the unsafe place are in the community are. Instruct them to provide
justification for their answers.
36. Debrief with students.
37. Distribute maps of the community in which students live.
38. Review the basic principles of topography.
39. Indicate to students that as they are conducting fieldwork in the community they will
be asking community members about the biases, cultural tensions, problem areas that
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they see in the community. Therefore, students must develop an questionairre that
they can use in during their fieldwork experience.
40. Brainstorm with students about some possible questions they could ask community
members and place suggestions in front of the class.
41. Instruct students to work collaboratively in their group to develop questionairre
42. Instruct student to submit questionairre for approval and revision before going on
fieldwork experience
43. Take students to conduct field work out into the community. Instruct that each
individual in the group should bring a sketch pad. And a notebook.
44. Indicate that as students walk around in the community they should sketch major
landmarks, buildings, streets parks etc. on their sketch pad and answer the following
question: How do the buildings landmarks etc. reflect the various cultural aspects in
your community. In addition, indicate that students should go to a minimum of at
least four public institutions and ask the questions that they developed on their
questionairre.
45. Upon returning from their expedition, compile the data from their questionairre in
front of the classroom about the various problems within the community that
respondents had given.
46. Instruct students that they are to publish their findings in a school news article for the
school to read.
47. Instruct students that in order to do an efficient job, they must be exposed the actual
process of publishing an article.
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48. Make arrangements with a local newspaper institution and take students to conduct
field work. Instruct students to take notes as local experts discuss the process,
procedures and considerations one must take into account when writing of writing
and publishing a news article.
49. Upon returning from the field work experience, debrief with students and brainstorm
ideas that they took on their notes.
50. Indicate to students that they are to develop a written piece of work that accurately
reflects the community tensions given by respondents in the community.
51. Brainstorm with students on possible formats.
52. Allow students to collaborate with one another to produce multiple drafts and follow
publishing procedures for their article.
53. Once a third draft has been completed, indicate to students that they must submit it to
teacher for final approval.
54. Once accepted, indicate that students should submit their articles to the school
newspaper for publication.
55. Instruct students to reflect on the process in their journals.
56. Upon returning from their expedition, distribute block of clay to each group and
instruct them that their task is to create a clay model of the town in which they live.
57. Instruct students to create a student generated rubric about the criteria that would
reflect a quality model.
58. Allow students to work collaboratively for the next three days developing their clay
model and display.
59. Indicate that students will be evaluated based on student generated rubrics.
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60. As a class, compile, analyze and categorize the major problems that respondents of
the questionairre had given.
61. Once the class has come to a consensus on the four main problem areas that
respondents had given, pose the question to students about how would restructuring
the city geographically help eliminate some of the problems that respondents gave?
62. Allow student to brainstorm ideas in their groups.
63. Instruct students that they will be required to develop a model of their restructured
community. Accompanied with the model will be how such a geographical layout
would eliminate some problems.
64. Invite experts in the community from the department ofland grants and titles to
discuss the ramifications and considerations one must take into account when
planning. Allow experts to work with individual groups throughout the course of the
week to assist in developing plans.
65. Distribute graph paper to each individual group. Instruct groups that they must have
multiple copies of their design of the city layout draw to scale.
66. Allow students to produce multiple copies for at least a week. Groups submit multiple
copies to experts for approval.
67. Once groups have approval of expert, instruct students that they must make a model
of their ideal community.
68. Brainstorm characteristics that would make an exemplary model
69. Create student-generated rubric.
70. Instruct students to develop Plan of Action and submit it to the teacher.
71. Allow students to construct model according to their blue prints.
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72. Once students evaluate models based on student generated criteria.
73. Instruct students that the next step is to write a letter to City Hall requesting the
opportunity to display their ideas to the board.
74. Review principles of letter writing with students and indicate that students will be
required to write multiple drafts of their letters.
75. Develop student generated rubric for letter with the class as a whole.
76. Pose the question: how do you think local , state, regional national and global trends
influence the character of our own community?
77. Make arrangements with the community archive center for an appointment for
students to visit.
78. Instruct students that the purpose for going to the archive center is to conduct research
about the demographics of the community in which they live.
79. Brainstorm with students the basic features that comprise demographics. For
example, economic divisions, ethnic divisions, political divisions, total population,
etc.
80. Collect student suggestions and classify them accordingly on tagboard at the head of
the classroom.
81. Indicate that the information that they collect should have a time span of one hundred
at least one hundred years.
82. Allow students to conduct, gather, analyze research in local archives. This will
probably take at least two days.
83. As a class compile data, separate data and put it into categories and time periods.
84. Distribute graph paper.
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85. Review the general principles of graph/charts and mathematical principles needed to
construct an authentic graph/chart. distribute various types of charts to students as a
model
86. Instruct students that their task is to produce an authentic graph depicting the
social/economic/political changes/trends that occurred over the last one-hundred
years that took place in their community.
87. Compare charts and graphs between groups.
88. As a group, create one big graph in front of the room.
89. Discuss the trends and patterns that students see in the chart.
90. Pose the why they think certain trends exist within certain time periods.
91. Instruct students that they will be conducting research a t various academic
institutions to search the archives for primary documents such as newspapers,
periodicals and first hand accounts, if possible, about the historical development of
the area.
92. Instruct students to analyze the chart
93 .. Instruct student to choose a fifteen year time period in which they find an interesting
trend or pattern they wish to investigate.
94. Instruct students that the class is to conduct fieldwork within community institutions
to conduct research to obtain primary documentation and/or testimonials about local ,
state, regional and/or national trends that were occurring that directly or indirectly
influenced the character of the community. In addition, students are to examine
whether such trends breached any constitutional admendments and describe how they
breached an individual's rights
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95. Review and discriminate between primary and secondary sources with class.
96. Talee students on a fieldwork expedition to community archives institutions within the
community . This endeavor should talee at least two days.
97. Upon returning from fieldwork experience, indicate that students should analyze the
data and construct and present their findings in some way.
98. Students will be evaluated based on rubric.

The Final Phase
1. Indicate to students that final step of the process is to paint a mural.

2. Instruct students that in order to get a good ideas what a mural looks like, the class will
visit several location that have examples of mural.
3. Take students on expedition. Have students !alee notes about the characteristics of the
mural and the components that made the mural stand out. Also indicate to students that
they should write suggestions about how a mural reflects the character of the community.
4. Upon returning, debrief with students about the things that they saw
5.

Have students reflect upon the whole expedition up to this point and brainstorm major
themes with students on tagboard in front of the classroom.

6.

Debrief with students and have each group select one theme or topic that students
brainstormed.

7. Instruct students that their task is to select a topic and/or theme that has been discussed
through the course of the expedition and apply it to the community that they live in. For
example, cultural tensions in the community.
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8. Allow students to select topic.
9. Next, indicate that students are to draw on a piece oftagboard a visual representation of
that topic and how it hurts and/or makes their community better or worse.
10. Invite a local artist throughout the next three to four days in developing their pictorial
representation, discuss the fundamentals and principles of art, etc. Allow the expert to
work with individual groups on a daily basis.
11. After completion of group work, place all the tagboard pieces together to create a
classroom mural.
12. Evaluate with students about the strong and weaker points of the mural.
13. Create student-generated rubric about the characteristics
14. after students evaluate indicate that it time to transfer their classroom creation onto a real
mural for the community to see.
15. Brainstorm with students about all the necessary material it will take to paint a mural.
Ask students where and how they will get the material. (The instructor should have
already made the necessary arrangements, but it's good to heighten students critical
thinking skills.)
16. Debrief with students.
17. Instruct students that they need to write letters to local community stores asking for
contributions of materials. Brainstorm the characteristics of a letter ofrequest.(Purpose,
need etc)
18. Indicate that there should be multiple drafts of letters and the final needs to be submitted
for final approval by the teachers.

72
19. Once letters have been submitted and sent aloow students to begin work on the official
mural.
20. This process will take about two weeks. Allow local artists and experts to work with
students in creating the mural.
21. Once the mural has been completed, indicate that students need to grade the mural based
on the criteria found in their student-generated rubric.
22. Debrief
23. Indicate that the next step is to invite community members to view the mural.
24. Develop invitations with class, collaborate to reach a consensus on the time, date etc.
25. Send/distribute invitations.
26. Instruct students on the day of the presentation, each group will give a brief summary
about their segment of the mural and debrief the community about the purpose of the
learning expedition and why they feel it was important. Indicate that oral presentations
will be evaluated on student-generated rubric.
27. On the day of the presentation, distribute student-generated rubric to community
members so they can grade the mural as well. Allow each group to present finding and
collect rubrics from community members.
28. At the end of the experience, debrief with students and allow them to complete individual
and group peer evaluation forms.
29. Celebrate the success of painting a mural.
30. Indicate that the last thing that need to be done is to reflect upon the whole experience.
31. After reflecting upon the experience, pose the question to students: can racism and
prejudice be overcome?
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32. Indicate to students that they are to write a brief answer to the question. Indicate that
there will be multiple drafts and the final draft will be based on student generated writing
rubric.
33. Once Drafts are complete, debrief with students.
34. As an instructor, reflect upon the learning expedition and think about possible extensions,
modification and alterations you may make in the future.
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Appendices A: Example of Writing Rubric
~,;ore

4

Content
-Students has a clearly stated
topic and/or main idea.
-Student has many quality
examples supporting the
topic.
-Student has several relevant
examples supporting the main

idea

3

-Student has a clearly stated
main idea and/or topic.
-student includes many
quality examples supporting
topic.
-Student has a good amount
of relevant of examples
supporting the main idea.

-Main idea is somewhat
unclear and/or ambigious.
-Student includes some
quality examples that support
the main idea.
-Student includes some
relevant examples that
support the main idea.

1

-Main idea and/or topic is
ambigious and/or unclear
-Paper lacks sufficient
amount of quality examples
that support main idea.
-paper lacks relevant
examples that support the
main idea

Design
- Students follow the
required format.
-There is definite beg/mid
and ending to the paper.
-paper incorporates use of
paragraph breaks and
transitions between
paragraphs.

-Student followed the
required format.
-There is an identifiable
beginning and middle, but
not an ending.
-Paper incorporates
paragraph breaks and
transitions between
parai,raphs.
-Student strays form the
appropriate format .
-There's an identifiable
middle, but not beginning or
ending.
-Paper does not incorporate
paragragh breaks and has
few transitions between
paragraphs.
-Paper uses inappropriate
format
-There is an identifiable
middle, but not beginning or
ending.
-Paper does not incorporate
paragraph breaks or
effective transitions.

Style

Mechanics

- Paper incorporates many
sentences that vary in
length and complexity.
-Student has many
examples of effective
word choice.
Paper incorporated many
effective transitions from
sentence to sentence and
paragraph to paragraph ..
-paper incorporates some
sentences that vary in
length and complexity.
-paper has some example
of descriptive language
and effective word choice.
-paper incorporated
effective transitions.

Students make two or less
mistakes in the following

-paper incorporates few
sentences that vary in
length and complexity.
-paper has few examples
of descriptive language
and effective word choice.
-paper lacks effective and
appropriate transitions.

-Students make five to six
more mistakes in the
following areas:
Punctuation
Capitalization
Spelling
Sentence Structure

-Paper incorporates few
sentences that vary in
length and complexity.
-Paper has few or no
examples of descriptive
language and effective
word choices.
-paper does not
incorporate effective
transitions

-Students make so many
errors in the following
categories that it detracts
from the meaning and
coherence of the paper:
Punctuation
Capitalization
Spelling
Sentence Structure

areas:
Punctuation
Capitalization
Spelling
Sentence Structure

Students made four or less
mistakes in the following

areas:
Punctuation
Capitalization
Spelling
Sentence Structure
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Appendices B Group Evaluation Reflection Sheet
Members participated in group activities.

1 2 3 4 5

Members listened to one another.

1 2 3 4 5

Group members helped and encouraged each other

1 2 3 4 5

Group members worked well each other

1 2 3 4 5

Group members stayed on task

I 2 3 4 5

No one dominated the conversation

1 2 3 4 5

Group member's comments were constructive
rather than destructive.

1 2 3

Group members were able to accept constructive feedback

1 2 3 4 5

Trust developed among group members.

1 2 3 4 5

4 5

O= Major Difficulty 1=Needs Improvement 2=0kay 3=Good 4= Very Good 5=Excellent
Reflection: Reflect upon your group work as you went through this process. What do
you think were the main strengths within your group? The main weaknesses?
What EL design principles did you reflect in your group work and/or overall
project? How would change the experience, if at all?
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Appendices C: Community Evaluation Sheet
Time

Picture #

EthnicityMale/Female

Response
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Appendcies D: Resource Inventory List

Type of Resource:

Title:

Author:

How Will This Resource Benefit Your Project?

Type of Resource:

Title:

Author:

How Will This Resource Benefit Your Project?

Type of Resource:

Title:

Author:

How Will This Resource Benefit Your Project?
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Appendices E: Research Evaluation Rubric
1-Beeinnine
Unrelated

2-Developing
Remotely
Related

3- Accomplished
Somewhat
Relevant

4-Exemplary
Directly Relevant

Organization

Events Make
No Sense

Somewhat
Logical

Logical, but
difficult to
follow at times

Events Are Logically
Organized

Quality of
Information

Unable to
Find Specific
Details

Details are
Somewhat
Sketchy

Some Details
Support The
Topic.

Details Support tl1e
Topic.

Mechanics

Frequent
grammar and
spelling

More than
two errors

Only one or two

No errors

Vocabulary is
constant and
lacks
creativity

Vocabulary is
varied

Topic

errors

errors.

Interest Level

Needs
descriptive
words

Vocabulary is varied
and reflects the
culture being
represented by group.

Score
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Appendices F: Plan of Action

Group Members:
Topic:
Theme:

Purpose:
Where are you going to meet:

What goals do you wish to accomplish each day?
How are you going to divide up the work?
What happens if your first and second plan fail?
What resources in the community are you going to use and why?
What happens if some individuals are not taking responsibility for their learning?

Once you feel as though you have taken all the considerations into account, write your
plan of action on the following lines in a clear and concise paragraph. Once completed,
submit the plan to the teacher for approval signature.
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Student Signature
Parent Signature
Teacher Signature
Date:
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Appendices H: Website Peer Evaluation Sheet

Design

Navigabiltiy is good and links are clearly labeled
Website allows for interactivity
The site uses appropriate page format
The site is aesthetically pleasing with graphic and color
The site is aesthetically couteous;text and background don't clash

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

12 3 4 5

Content

Has proper title
Additional links and resources are included
Information is useful
Rich content and will likely be revisited
How does this website compare to similar websites

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

4
4
4
4
4

5
5
5
5
5

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

4
4
4
4
4

5
5
5
5
5

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

Technical Elements

All links work
Graphics dowload quickly
Alternative text page is offered when graphics are used
Image links and maps have a text alternative
Can see meaningful information within 30 seconds
Creditabilty

A contact person is stated with e-mail address
Links have been kept current
States the name of the host school
Resource links used to develop content are included

CHAPTERV
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The purpose of this project was to create a handbook of activities and lessons that
are based on Expeditionary Leaming philosophy, principles and pedagogical practices for ·
eighth grade social studies teachers. The pedagogical practices contained in chapter four
used an interdisciplinary, experiential and project based-approach to address the issues of
inequality, stereotypes, prejudice and biases. Current research and literature about the
principles that embody and reflect the philosophy and of Expeditionary learning, the
origins and components of Expeditionary Leaming the distinguishing features that make
Expeditionary Leaming more progressive in philosophy than other pedagogical practices
were reviewed. The possible social, emotional and intellectual implications that
expeditionary practices could have on students was illustrated by reviewing qualitative
and quantitative research.

Conclusions
There are several conclusions that can be drawn as a result of the project.
Implementing expeditionary philosophy and pedagogical practices provide students as
well as teachers opportunities to:
•

Provide students as well as instructors an effective way to innnerse students into indepth analysis and levels inquiry about a topic or subject matter in which they can
construct personal meaning through experiential activities and projects.
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•

Learning expeditions actively engage students in a subject matter and/or content
area, increases student motivation and provides several opportunities for students to
demonstrate their content knowledge through a variety of multiple intelligences.

•

Expeditionary Leaming philosophy and pedagogical practices creates an academic
environment of mutual respect and collaboration appreciation for diversity.

•

Expeditionary Leaming and pedagogical practices can have a positive effect on a
students academic, social and emotional development.

Recommendations
As a result of this project the following recommendations have been suggested:
•

Teachers and school districts seeking to implement Expeditionary learning's
philosophy, principles and pedagogical practices to create motivating, academically
rigorous and project-based social studies curriculum may wish to adopt and/or utilize
the learning expedition contained in this project.

•

To further their expertise and knowledge base about the philosophy, principles and
practices of Expeditionary Leaming instructors should attend Expeditionary Leaming
conferences, workshops and undertake further research on this subject to meet their
individual needs.

•

Incorporating Expeditionary Learning design principles into the social studies
curriculum will enhance students ability to personal connections to their community
both on macro and microscopic level and understand their role in an socially,
politically, ethnically and politically diverse society.
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